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2. FAELHB L OEMBRICONT
2.1. #4 1 (John Guy PERREM)

The necessity for online lessons due to the COVID-19 pandemic has brought several connected
challenges. One of the primary challenges was understanding the dynamic of psychological distance
between myself as the teacher and the students I was teaching. Conversely, students may also
encounter a sense of psychological distance in online settings both from their teacher and their peers.
The key factor related to psychological distance in online classes is the lack of physical presence that
removes the traditional interactions between the teacher and students. From my perspective as the
teacher, this crucially includes not being able to read body language regarding student understanding
of task instructions, vocabulary acquisition and myriad other elements due to students mainly having
their cameras off. To counter this psychological distance drawback I utilized research to guide my
interactions (Perrem, 2022, Disruption and distraction in online and physical classroom
environments), I utilized small group work consistently to allow students to build rapport online and
to act as a counter balance against the potential distance they may have felt regarding me as their
teacher. Additionally, the synchronous aspect of all my online classes allowed for further mitigation
of psychological distance as I could personally communicate with students by asking targeted
questions to bring them into the lesson more directly.

Face-to-face teaching certainly remained the ideal scenario for reducing psychological distance. It
should be noted that simply because a class is conducted in a face-to-face setting that students and
teachers do not automatically avoid feelings of psychological distance. But it certainly offers several
benefits. Face-to-face classes enable a sense of connection through visual cues between the teacher
and students that are not easily possible in online settings. I conducted reflective research regarding
“cues” in face-to face lesson. One example of a cue I utilized was examining how moving throughout
the class during an activity to offer support and to listen in real time. This worked especially well
during conversational task activities. I was able to listen in real-time for any pronunciation issues or
pick up when a student became stuck in formulating a sentence. These small face-to-face moments
help to reduce psychological distance through rapport. In online lessons a form of dropping into
small group work was possible but occasionally led to students being surprised by the teacher being
present. In face-to-face settings the expectation is that the teacher will be present at all times and thus
the anxiety which cropped up due to dropping into small online groups was avoided.

Hybrid classes brought an interesting mix of factors together from a psychological distance
standpoint. From my own teaching experience, I had conducted hybrid classes for a Masters English
Presentation class to facilitate a student abroad. To counteract the potential psychological distance

that the student abroad may have felt, based on recent research, I turned to technology for assistance.
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I used a piece of equipment called a Meeting Owl (X —7 « > 2 4 /L), This equipment was
placed at the front of the face-to-face class and allowed the student abroad to see a 360-degree view
of the classroom. It also allowed that student to hear the classroom interactions. By combining the
Meeting Owl with Zoom I could pair the online student with a face-to-face student during tasks. This
hybrid technique overcame the pitfalls of online classes regarding psychological distance and

allowed for a satisfactory level of learning and participation.
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3.2. #4454 (Brian Nollaig GAYNOR)

The ongoing Coronavirus pandemic had necessitated a shift from classroom-based instruction to
online or remote instruction. This has involved a dramatic increase in the use of information and
communications technology (ICT) to deliver online instruction. However, this expanded use of ICT
has also resulted in a corresponding change in the quality of teaching and learning. This is
particularly the case for English as a Foreign Language (EFL) courses that focus on communicative
interaction between students, and between students and teachers. This mixed-methods research
undertook a comparison of students’ attitudes to the pedagogical quality and perceived effectiveness
of communicative language learning in both classroom and online settings. 327 second-year students
in Muroran Institute of Technology completed a questionnaire survey measuring their attitudes to the
quality and effectiveness of student learning and teaching instruction for both classroom and online
environments. Topics covered included peer-to-peer student interaction, spoken and written
communication, assessment, and learning motivation. Subsequently, 23 of the students participated in
individual interviews to elaborate on the main findings from the survey. Analysis of both the survey
and interview data show that students clearly value classroom instruction as providing a
better-quality EFL learning experience. They associated communicative language learning with
spoken interaction, whereas the need to use ICT in online classes diminished both the quality and
extent of peer-to-peer interactions and had a corresponding adverse effect on their motivation.
Findings from this survey strongly suggest that communicative language learning courses should be
classroom based with online learning best utilized as an optional resource for student self-directed

learning.

4. ERER OB RERIE
4.1. #‘5 5: Converting Zoom Messages into Participation Points (Scott SUSTENANCE)
Using the Direct Message function of Zoom can be a way to foster individual communication
opportunities that are missing in the Face-to-Face (FTF) classroom. The teacher can create a
communication opportunity, such as asking the class a question, and get upwards of 20 individual
answers in a matter of seconds. This is something that is not possible in FTF classes. The private
nature of the messages seems to lower the affective filter (Krashen, 1981, p. 61) that might prevent
all but the most outgoing of students from participating in a regular FTF class, and also means that
one student’s answer won’t influence the answer of another student.
Gamification is the process of using game mechanics to help make learning more engaging for

students (Kapp, 2012), and a simple way to incorporate gamification into a classroom is through
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using participation points. A consistent and understandable participation-point system can have a
positive impact on the in-class performance of students (Bean & Peterson, 1998). Zoom Direct
Messages offer a clear way to assess the participation of students. However the idea of manually
tallying up all the messages and assigning participation points can seem like an overwhelming task
for an already time-poor teacher.

On Sunday, February 5, 1 gave a presentation at the 38" Annual JALT Hokkaido 2023 Winter
Language Teaching Conference "New Directions and New Techniques: Teaching in the New Normal"
held at Hokkai-Gakuen University. In this presentation I explained how I had created a system using
Word and Excel that automates the process of assigning participation points after a Zoom class. |
created a short YouTube video using fictitious student numbers, names and comments for participants
to use when they attempt to replicate the process. The URL for this video is youtu.be/k90gSvDQg94
(see Figure 1 for a QR code).

Figure 1. QR code for the YouTube video
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